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ABSTRACT

People usually tend to think that the teachers havemuch power which leads to the loss of studantesnomy in

the teaching field study. In fact both the traditidbteaching field or in the field of modern classm, child teachers’
power is not too much, but too small. Child teashpower comes from authoritarian rule and knowledg the

traditional teaching field. Child teachers are irpassive position to use the power. In the fielthoflern education,
the child teachers’ power come from individual "ifeoknowledge” and the modern state system, they become
dancers wearing shackles. Virtual power of the eaaesult the loss of the true state of humanrauion in the

teaching field, therefore, teachers must be empeaver
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INTRODUCTION

Research in the field of teachers teaching auth@inot uncommon. Revolve the central world “teaxchpower”,
set the time in 201-2014 and the search on theniete¢o get 250 articles in total. Since 2001, shedy on the
teacher’s power is on the rise and then has gridemaiered into peak. (See table 1). Especialltherecent fi8ve
years, the study on the teacher’s power has badrafiantion to.

Tab.1 The annual distribution of research on teachs' power

2001 ] 2002] 2003 2004 2005 2006 2007 2008 2p09 202011 | 2012] 2013
Number 2 7 7 11 14 18| 18 22 3] 24 37 28 22

Analyze the articles, and obtain 86 in total exdéptarticles which are not based on the “teachmser”. These
articles mainly distribute in the following facets

Tab.2 The distribution of the theme of “teacher’s pwer”

The connotation of The teacher’s power in Class and Curriculum and Teacher’s power in
“teacher’s power” teacher-student relationship | teachers' power teachers' power different stages
Number 12 18 16 26 14

From the Fig.2, it is easy to see that these rekearalmost focus on the study of teacher’s povesn theoretic
perspective or the interpretation to the teachmsiser in the teacher-student relationship, clagsumiculum reform.
In the study of the teacher’s power in differemtgsts, the study on the teacher’s power in primeinpal, middle
school and college consists of the majority. Mompthe researches came into consistence thaetiieatstatus of
teachers’ power, the flood of teachers’ power omipalation on classroom had led to “Differentialtean” in
teaching field and the loss of the status of thdestt body.

However, the study on the source of power, applinand operations of preschool teachers are Regard
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“preschool teacher” and “power” as the searchingdapand define the relationship as “contain”, thes relevant
articles were just 42 in total, including mastdi'ssis and journal articles. From the researchaays; the study on
the preschool teacher’s power has just emergedtigcespecially in the past three years. The nurhbs exceeded
that of the previous year.

Tab.3 The annual distribution of the preschool tealer’s power

2001 ] 2002] 2009 2004 2005 2006 2007 2008 2p09 202011 [ 2012] 2013
The number of documents 1 2 1 q ] 3 L i A 4 6 7 8

Exclude the articles which are obviously contraatigtto the theme, then there is only 10 in total, Bis obvious
that the study on the preschool teacher’s poweares Through the analysis of the study on theatéoles, previous
studies harbor three characteristics: Firstly,pgbever of preschool teachers is not the theme, djutst involved in
more or less, such as the illustration on the $até#us of preschool teachers by Zhang Xiaohai,dtudy on the
situation of preschool teachers’ credentials in €h®@ing by Tang Guiying. Besides, direct illustatihas been
made on preschool teachers’ authority which ontp$es on the given situation of power applicatimylecting the
emphasis on teachers’ authority itself.

Exploration of these theories provides conditions éur understanding of the social status, powatust of

preschool teachers. However, these studies focuth@macro description and analysis of preschoather’s

powers, less concerning the sources, usage comslidmd usage effects of preschool teacher powerthen
microscopic field and lacking the analysis from thistorical perspective, which will be includedthis study. In

addition to theoretical studies, in practice, asiderable number of people think that because tiser® unified

teaching materials for preschool education, ndhése the exam selection pressure, preschool teache freely
use their own powers, choose teaching materialthémselves, choose teaching methods and teachdaugdo

their own will. At the same time, because of thenaturity of education objects, teachers have tg tia role of
power center in teaching in order to promote theatm development of teaching. Based on these ceradidns,

the conclusion of early childhood teachers’ haxgneat powers has been drawn. But that is not the, ¢a the study
we have found that the power of preschool teachassnot become bigger, rather, it has become naneecaled,;
preschool teachers has become a node in the davhgiawer in the teaching field rather than the igetbr of

powers .

THE SUPPRESSED CENTER: EXAMINATION OF PRESCHOOL TEA CHERS' POWERS IN THE
TRADITIONAL TEACHING FIELD

As one of the main teaching subjects, preschoalhtraplays the role of teaching organizer. In tfalitional
teaching field, preschool teachers are regardéldeasrganizer and sustainer of teaching order lansl 4s the power
center in the teaching field. Therefore, in orderekkamine truth of preschool teachers’ powers, dkistence
situation of preschool teachers in the teachind fian be inspected. Specifically, this includesgesconditions and
sources of preschool teachers’ powers.

(A) Knowledge and system of the authoritarianugrcsources of preschool teachers’ powers

From the primitive society where people lived tiie bf a savage to the formation of the slaveryietyc human
beings had entered a civilized society in thatosisocial activities had gradually entered intmeganized state
from the human disorganized state and had begtmansit from the act-by-oneself state to the selfsrious state.
In this way, the progress of civilization had ceshtvarious social institutions and authoritariardibe were
maturing, both in thought and practice in the figlthie ruling powers began to infiltrate every asp# daily life.
This situation in the west was mainly reflectedtie gradual development of religious thought. Giauisty
gradually became the authority in the social dgwelent, controlling the thought category in the Wastlong
history by means of penetrating religious knowledgenopoly of this thought also constituted the reedl "dark"
side. In China, in the late Warring States peritte,development of productive forces graduallykbrthe balanced
situation between princes and the era of segmentaiadually ended. Till 221 BC , Qin defeated Qd &in
became the first multi-ethnic, unified and cengadi country in China 's history. And China formadiytered the
history of feudal society. Subsequently with theagrconfucian purge in the Qin dynasty, unity anchithance in
the ideological aspect became increasingly appafspite there was not the shortage of wise mbnarche
subsequent nearly one thousand, controlling theladg was what rulers always adhered to. Therefoneger the
domination of the Western religious thoughts andt&a imperial thoughts, Western and Eastern héstdrave
entered into the era of “grand unification”.

Under the banner of maintaining unity, whethesithe domination of imperial powers and Christigritte control

of ideology and thought have a reasonable necedsitys gradually forming a traditional power netivand power
order of pyramid shape starting from the rulingssl In this power order, preschool teachers ath the
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dominator of ruling powers and people who exteral tintacle of powers to preschool education fidlthough

this teaching is sometimes in a collective formghsas our preschool education and sometimes irfaitme of

individual teaching for children, such as the tutaisting in Western society for a long time. Unidtmdly, these
preschool teachers play the role of false power idator, which is, specifically, acted by Westerbelial

intellectuals or by the monks, while in China thate is played by intellectuals who fail in the iemfal competitive
examination. Western medieval monasteries “becathss forms of education did not exist basicalgyt not only
assumed the basic functions of education, but bectdma most important educational institutions insW#en

Europe”, [ 10 ] “monks gained the monopoly of knedde and education, therefore education itself alas

penetrated with the nature of theology.” [ 11 ]this case, most of the western group of preschemathters were
monks with sectarian background. Under the infleen€ Christian thought, they consciously or uncamssly

acted as the spokesman of papal authority. Whitenguhe long-term feudal society In China, in datahi to the

family which played a role in early childhood edtica, the enlightenment teacher was the main bedngreschool
education. As the teacher who was in the lowerhiegclevel, they were mainly composed of thosellimtéuals

who failed in the exam. They also tended to acteasl nerve” ruling the teaching of knowledge andypig an

important role in imparting to children the rulingil.

(B) Passivity and repression:the condition of pnest teachers’ powers

In the traditional society, under the impact of théng system and ideology, both groups of prestheachers in
Western and Eastern histories consciously or umionsly have become the spokesman of dominating the
knowledge. On the one hand, the identity spokesgiaes them power in that they have become the atesol
possessor of teaching powers in the power ordenddrin the traditional society, thus occupying teading
position in students’ lives outside the field ofuedtion and teaching, which makes them possessetizhing
hegemony in the teaching activities. And teachensetbecome judges in the teaching field, who ageettecutor
and supervisor of discipline. Meanwhile, preschia@lchers have the absolute right to speak, andcmssidhave
become executors of preschool teachers’ commaniitdré€ must maintain a submissive attitude to ginesl
teachers all the time---they are required not agpasually and not to argue with the teacher.tithke will always
in the hand of teachers and teachers will nevee aong judge and errors belong only to studerte dhild are
just like a container of knowledge, who is waitiiog the infusion of knowledge from preschool teashéctually,
just follow what Herbart advocates “Before teachifiggou do not try to press down students’ natutadracter of
stubborn and inelegance, you can conduct neittechieg nor education” [ 12 ] According to this imhan
viewpoint of students, teaching activities ineviyalre filled with “binding”, “limited”, “inhibit”, “sanction”,
“condemn” and “ admonishment”. In such viewpoinfdemachers and teaching, preschool teachers oftersome
mechanical methods in teaching, forming the teachnmode of relying mainly on Q&A while taking exeses as
secondary reliance, ignoring the development alestts’ self-exploration capabilities; on the othand, preschool
teachers are also bound by the identity of spokashesing the space of self- reflection and sedfaching. In
teaching they focus on the inheritance of the egsknowledge and experience and past culture eséigh a new
culture’'s exploration and new knowledge and expegé innovation, which have caused them to focughe
impartment of existing knowledge in teaching bodadtsgctly follow the requirements of the rulers amep within
the bounds, thus losing the flexibility and theetpurpose of teaching.

SHACKLED DANCERS: EXAMINATION OF PRESCHOOL TEACHERS ' POWERS IN THE MODERN
TEACHING FIELD

(A) Preschool teacher individual’s ‘choosing kneddie by themselves’ and the modern state systemerPo
Source
With the development of society and the progressidafization, the external restrain of teacherattmy has
gradually transformed and passivity and suppressiermore and more illegal. In this context, povadrpreschool
teachers have transformed from being endowed wittriving for them initiatively; in the intellecaliform, powers
of preschool teachers have transformed from theovikedge of despotism group” to “choosing knowledne
themselves”.

The banner of human nature was held high duringthightenment, which aimed to eliminate the aifchtburied

human thought. Under the influence of enlightenmmatvement, various revolutions continuously outkerafter

the enlightenment in the Western history, withféhedal shackle being washed away in the wave aflugion. With

the exploration of the new democracy, humanity graslually liberated. Respect for people and gif¥iegdom and
equality are increasingly becoming the ultimatespiirof human society. In this context, the auttaoian group’s
knowledge exclusivity began to loosen, the modéatessystem began to form, and preschool teackéned) more
freedom to select knowledge. Thus, on the one hidwedrelaxed environment gave preschool teacherfréedom
to explore and develop their own knowledge; onatieer hand, national laws also gave preschool tgaahore and
more autonomy in teaching. At the same time , donsaess of their own sovereignty provided the éation for

teachers’ choosing knowledge by themselves.
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However, the true sense of the self-choice knowdedghe behavior of preschool teachers’ inherjtohgyeloping,
selecting and applying the legacy of knowledge inmbln’s history in the basis of awakening of suljest

consciousness, including preschool teachers’ fedecon and free teaching of knowledge.. But ia thodern
society, preschool teachers’ self-choice knowle@ga kind of false ‘self-choice’ and preschool tears have
freedom to learn, but it is difficult for them toe&ly impart and develop their own knowledge in thaching
process. Knowledge choice of preschool teachetiseirteaching process is not like what some pealertise as
“objective” , “value neutral”, rather, it is alwaysontrolled by other power factors, such as expeitiance in
teaching and research, teaching goals stipulatetthdokindergarten itself and various technicalizegthing skills
and technigues in the teaching activities. Thug, pineschool teachers’ power which is based on #iee f
“self-choice” is very limited. Preschool teacheem @nly choose materials and content of textbookhkynselves.
They cannot decide what kind of quality childrerogld be developed and what kind of education aadhieg

purpose they should achieve. The essence is thathwol teachers’ self-choice knowledge cannotppdied to

teaching, and the knowledge applied to teachingcisially the one which is “chose by others” andspheol

teachers are just tools for this “chose by otheastl the power nodes of social ideology instillmdnt.the

ubiquitous power network, preschool teachers becttraeshackled dancers, and they are also in a etdieing

disciplined.

Therefore, even though preschool teachers are th& direct factors which influence children in tteaching
activities, the national power and kindergarten gostill exist, which mainly due to the absolutevatage of the
country. Gramsci points out that one of the gredts of the education system is shaping peoplaslady. He
thinks that people are ruled by thoughts, rathanthy force. In addition to “force” which is usea maintain the
unequal power relation,” persuasion” is more neediestilling values and attitudes to people who arked and
give guidance for them, thus changing the ruledlsi@s into the one which is conducive to maintajrihre existing
power relations. Intellectuals are people who argaged in organization, management, direction, athut, and
leading. They are organizers of ideology. In gelnghe ruling class does not directly exercise plogers, and in
order to establish hegemony they must through nmeeliary-intellectuals. Specifically, due to the iatority of
preschool objects, they are not capable of thinkidgpendently.

This situation has become the best opportunity ifistilling predetermined values and giving guidararsd
indoctrination for their concepts. The performarafepreschool teachers’ duties lies in the impleragon of
children's development goals specifications andityuastablished by rulers. Meanwhile, the state thee power to
make teacher qualification standards. Teachersssence, become a nation’s ‘employed vocationaltecithical
workers’. At the same time, the kindergarten regnés the nation to exercise the right to monitoanage and
dispose the teaching of young children. The rolpreschool teachers’ power network node needs iatbsesified
through the ‘reasonable’ stipulation of legal anda®l systems and shows subtle characteristics.

(B) Freedom and discipline: usage conditions ofpheol teachers’ powers

The protection of children’s right to learn is emaplzed in the modern society in the system andativebut the
state ideology and the desire to gain benefitsitably have extended to the field of teachers’ wakkthe national
level, the government stipulates teachers’ behabiarugh a variety of education acts and regulati@as well as
teacher qualification standards; at the kindergalésel, almost all of the kindergartens have CoofeBreschool
Teacher s’ Conduct and Evaluation Form of Teacheegular Work. In order to achieve the job requeata of
kindergarten, teachers have to adjust their behauibtly. In this way, they can not only allow tkiedergarten to
be satisfactory, but also allow themselves to gesemse of security. Under the condition of limitededoms,
preschool teachers only arrange the daily lifehildcen in accordance with kindergarten’s estalglisprocedures or
programs through formulating a timetable whichnidime with the mainstream ideology and impart thasgles that
have been affirmed to children through space aliogaa variety of activities and actions. As adiudual who
have life, teachers have had the possibility of gsthizing and understanding life. However, in tliaation
system that denies life, teachers’ personal emstiza often obscured. The “life force” in educati®mot from the
nature of teachers’ personal feeling, but fromittéfference and rejection of the entire educasgatem to human
beings. Teachers are just tools of the instituliandture. Their education acts, in essence, carsden as an
extension of the “system will”. In conflict betwedhe system needs and personal feelings, the ichdils
teaching enthusiasm inevitably gives way to thesguee of cultural and social practices and paremxgéctations
and needs of further studies will inevitably becotime fundamental driving force dominating teacherdividual
behavior.[13] Thus, the infiltration of teacherted will and ideological constitutes an irrecoruiéacontradiction.
In this case, preschool teachers are given a falsEnomy, namely a kind of external and superfitiedédom. On
one hand, they have to implement the task of tegcbhildren and adults; on the other hand, they ats as the
“teaching officer” of ideology. This sandwiched ¢iwal state determines the contradiction in theliapfon of
preschool teachers’ powers. [14]
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This has resulted in a high-profile advocate oédi@m to learn in contemporary society, but in pecagtwith the
help of research activities, teacher training, paag documents’ and other invisible means, learriag been
disciplined. And preschool teachers are performarshose disciplines. Perhaps the implementationswth
discipline is unconscious, but it reflects thatgoteool teachers are in a state of mere figurehedlei power, and
freedom and disciplines have become the power aerp that preschool teachers’ false self-chommantedge’s
foundation.

THE TRUTH OF TEACHER POWERS AND RESPONSES TO IT

Grammaticalization: the truth of preschool teaghmwrers

Through the above analysis, we find that in théditimnal teaching field, preschool teachers aretarsnof power,
teachers make children achieve the intended purmdseducators through exerting the influence tonthe
purposefully, systematically and organically. Beathers, who also become the object of represai@nfirmly
controlled by external power factors. In the mod&raching field, despite the obvious external aantor the
preschool teachers no longer exists, preschoohéga@re in a kind of teaching mode that is dograatd routine
because of a evaluation tool with fixed time, plao®d procedure. Therefore, repression is transfdrint
stipulation of discipline, which has negative imfhce on teacher’s initiative autonomy likewise. 3 hilhe power
center status of preschool teachers, or power usaféected by external power factors. Prescheatliers, in fact,
are just the node of extending the external powetdssroom powers. However, their own powersiariged.

Therefore, the uneven distribution of power in tiaching field of children’s education is fundanadiytdue to the
intervention of external power factors, which m#hke teacher in a state of grammaticalization,treconing a tool
for the implementation of external powers. Thetieteship between the two power parties in the tearfield have
become the one of coordination and confrontatiorstaflents and external power factors in the powsminal.
Because preschool teachers actually do not havedtenomy of teaching, they are in an extremely vaavkl
position in the confrontation. The interference eofternal power factors has broken the ecologicalitye of
preschool teachers’ interacting with children ire tauthenticity state of human, and thus are akehad the
confrontation of weak children with the powerfustgm. Therefore , the power of preschool teachersat bigger,
but so small that preschool teachers’ authentstiye in the teaching field has lost, becomingssabof the power
system. But what is undeniable is that preschootation teachers still serve as the role of gughel regulator. But
because the space of their powers have been sgij¢leds losing the ability to act. Therefore, thesirdirect factor
for the change of preschool teachers’ powersliglin the preschool teacher. Empowering prescteamhers is the
chief way to solve the distribution of power in fweschool education.

Endowment of preschool teacher’ powers and exedfgreschool teacher’ leading role

First, we must reduce the interference factorsdriing the preschool teacher powers’ exertion ireotd empower
preschool teachers. Such disturbances are maintyfasted in two aspects: First, the teaching evalnavay of
skills as the dominance. The current preschoohiegcmainly takes the form of case teaching, aedetldoes exist
a lot of advantages for this kind of teaching mdthBut at the same time, it is not easy to opeimteerms of
evaluation. Many kindergarten focus on the teachimghm in terms of teaching evaluation, resporsergent
problems in the process of teaching and the teahojmeration of all aspects of teaching. Such atan can easily
tie the teachers to the teaching operation, iggotime issue of teaching activities'values. Secahe, expert
guidance mode in teaching and research activilié® teaching itself is the practice and impleméomabf
individual teacher's educational philosophy andstld a kind of activity with individual difference#lthough
experts’ condescending style may sound, it is eoessarily perfect. After all, diversity is the esse of teaching,
while standardization or expectation does not resrdy fit the needs of the development of childrestead, with
the guidance mode, preschool teachers have lostititependent thinking, becoming the footnote $tiowing
experts’ teaching skills.

Secondly, the application of power is the way te itmplementation of preschool teachers’ leading.r&reschool
teachers’ application of power is fundamentallyaeted in the teacher’s teaching management. Affierexplicit
suppression of the feudal society and the impddtipline in the modern society, preschool teaghgowers of
teaching control and teaching management are isioiglgt reduced. Emphasis on children's subjectivity
increasingly in the one-sided situation, and iis tase, it seems that the use of preschool teguheers are
repression on children . But the fact is that ndtenavhat kind of education form it is, authority teaching is an
objective fact. In the process of education andhig, at the same time of stressing the mainabbhe child, the
guiding role of teachers cannot be ignored. Thigdigg role does not depend on power’ dominance and
asymmetrical guidance but depend on the produgtieft powers and positive significance. What thisickiof
productivity relies on improvement of the way ofngsteacher’s powers. Specifically, the applicatadrmpreschool
teachers’ powers, in a certain sense, can disgebftiects of external interference factors on temghwhich is
conducive to preschool teachers’ imparting thedioal” knowledge to children in the most naturatet getting
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along with children with the stance of equalityystdispelling preschool teachers’ instrumental.roleerefore, the
implementation of application of preschool teachgosvers has a reasonable necessity, and it isalsoevitable
way of implementing preschool teachers’ self-depaient.
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