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ABSTRACT

Nowadays, fostering study interest and learningative under the guide of the teacher has becdraartainstream
of study in the new century. Cooperative studyvisag or strategy centering on students’ study, Wipiays attention
to interaction between teachers and students. Bison in the English Class is the key step thatiesrout the

interaction. Based on the features and principléseaching in middle schools, this paper firstlypkins the

importance of class discussion deepljen it deals with some main existing problemsisoussion in the English
class of middle schools. Finally, this paper alsdspforward some useful solutions to these prohlems
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INTRODUCTION

As the transition from the Exam-oriented educationthe Quality-oriented education of our countryiglish
teaching pays more and more attention to trainindents’ ability of their English communication. ptesent, it is
more scattered of a majority of researches. Thesai@m discussion is one of the common methodsniglih
teaching, which is also a much tropism activityeg€hanging views. Through the study of the classrdiscussion
in English class, it can inspire to consolidate tlog students’ knowledge, improving the abilityasfalyzing and
solving problems and language expression. This mpapke in further analysis the art of English classem
discussion on the basis of forefathers’ researdhiestly, this paper probes and discusses the ifumetof English
classroom discussion proceeding by teaching cheistit of English. Secondly, puts forward the peofis existing
in the English classroom discussion. Thirdly, drgvessonal relevant countermeasures to the abovéened
problems.

THE IMPORTANCE OFDISCUSSINGIN ENGLISH CLASSROMM

The discussing in English classroom is the exchamggity among students under the guiding of #echers. It is
also an effective method in English teaching. Adyaiscussion in English classroom can enable stadenput
forward the question from different aspects. Sttslean exchange the personal view and inspire et thus
consolidating and strengthening the knowledge wiest been studied, improving the ability of analgzend
solving the problems and language expressions.

2.1. Consolidating and strengthening knowledge memy

For consolidating and strengthening what has beaméd, the discussing in English classroom playrsi@al role.

We may make what has been learned become our angsthwhich must be based on the understanding. The
discussion in English classroom is one of essent&dns to understand. If it is too late to thinksome questions

for students while the teacher teaches, just acaegtlearn blindly. In that case, it is very difficto grasp the
importance. But developing the discussing in Eingilassroom in time, letting students ponders deepér the
problems with some helpful questions, and usingesoatated knowledge to express. The discussingnifligh
classroom can attain the aim of consolidating arehgthening knowledge memory.
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2.2. Fostering abilities

The discussion in English classroom can not onlysotidate and strengthen what has been learnedlsutring
up students’ abilities of logic thinking and langeaexpression. For example, when the teacher chitea the
Reading Part “The Flood” in Unit Four SEFC Book The students can develop the discussion accorditigeir
experiences and finish the Pre-reading firstiynthead the whole passage and answering the quéstionJanis
will climb the chimney at last?” by discussion. Thédole course of discussion includes analysis, @sitg,
conclusion, etc. Of course, it brings up studeaibdities.

EXISTING PROBLEMS

3.1. The phenomenon of “awkwardly silence”

After the teacher declares the beginning of disonsghe students neither know what they shouldalsp®r how
they start to say. Till the end of discussion, #tedents are in prefect silence. Everybody doeshagt high
enthusiasm about it. Some of them want to sayle, ltut they won't just say something as a restiito one saying.
If it likes this, the teacher asks questions diyecither than classroom discussion. That is bexé#ues discussion in
English classroom is not meaningful under the hiagson.

Actually, the foreign language teaching is a coogifd social cultural activity. The teacher mustarstand
students in the social cultural environment. Moviagget, content and form should be suitable fodents’ age,
characteristics and intelligence level. We mustvktioe individual difference and treat with a canmtdistinction and
teach students in accordance with their aptitudg. #me teachers have ignored this question. Theeots of
discussion are not based on the psychological ctarstic of the middle school students. For thpide and
contents of discussion, most teachers rely on fismawhich is not only discouraging students’ net&t, but also
shaping a kind of invisible pressure. And then tkiisd of discussion influenced the enthusiasm statlents
participate in it .It is unavoidable that the phermon of “completely silence” appears.

3.2. The phenomenon of “pretended discussion”

Once the teacher claims the discussion, a livebgudision starts. Everyone is anxious to put in adwsome
students read text and some others chat togethegrity a few students really join the discussiGonsequently,
the clamorous noises in the classroom deafen edrget an unexpected result finally.

The quality of discussion is related to teachewmtect guiding in the course of discussion. Whardehts are
discussing problems, some teachers retreat to ideeo$ the classroom to wait patiently; some teeshvealk in
every group, scratch the surface. After the endlagsroom discussion, the teacher begins to heartseby turns.
Once the report is finished, the classroom teachutgitiescome to an end. The kind of classroostuksion is
easy to cause the phenomenon of “pretended disetisand “completely silence”.

3.3. The phenomenon of “monologue”

The result of the discussion should be crystaitirabf the whole wisdom. However, sometimes we ffiiag that
few of students who have high scores and usuad\peaised for their study undertake even all taGker students
let matters drift. They are willing to accept “repentatives” speech. In this way, the discussindemglish
classroom loses the significance naturally.

Actually, students have not pondered on questidfien the teacher claims to stop classroom disaussid carry

on exchange views in the whole class, there arevidunteers. Even if someone makes a speech, iesdmthe

surface, too. The mentioned-above phenomenon prthegsthe students have not participated in classro
discussion actively and effectively.

Leading and organizing students to carry on theudising in English classroom make great effortshange the
teaching mode that relies on inculcating and gikeyaaccess to probing and cooperative study. Bait @ teachers
pay a little attention to the discussing in Englitdissroom. They do not only embody in the prireipi “everything
for students”, but also provide broad communicasipace and the chance of expression.

A good discussion topic still needs the good disiaursform; the diverse discussion form can stremgtstudents’
study interest. But in practice, so many teacheeslto letting students enclose according to “fpieaearby” into
a circle for discussion. As is known to all, if ttemchers have adopted single form for a long tshejents are very
easy to get bored. It has cut down the enthusidgrarticipation greatly.

SOLUTIONS TO THE EXISTING PROBLEMS

4.1. Designing the topics meticulously
The discussion in English classroom must have dopit, or it appears the phenomenon of “digres$iom the
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subject” in discussion. The English classroom dis@mn without topic seems very lively on the suefda fact, it
cannot reach the purpose of discussion. Thereftesigning the topic meticulously is a prerequisitedeveloping
the discussion smoothly.

It requires the teacher to study the text deepfgreeorganizing the classroom discussion. And g#sngon to the
basic frame of the text and the content of textth&t same time, the teacher should decide on wiachis suitable
for discussing; whether the discussion topic isebam text, whether the contents of discussiortlase to students’
real life or encourage students. The teacher shaiglal hold the difficult points of the question ttistudents may
meet while they read and discuss the question @$ s possible. Designing the discussion topicauletiisly can
prevent the phenomenon of “have question but noud& and “has no quality to discuss”. For exampiethe

teaching of SEFC Book IB “What is a healthy diet® can let students start communication from thedakfast,

lunch and dinner. Once the students hear this ttipat is related to their lives, all of them makgeech

enthusiastically. Then the teachers change topicleBts begin to discuss “Do you think you are hgwa healthy
diet?” Naturally, the students start to take noti€evhat is healthy food, what is unhealthy foodheir own diet.

The kinds of questions we ask can make all theeidiffce between an engaging and fruitful discusaimh the

verbal equivalent of pulling teeth. There are foohguestions to avoid.

The “Guess What I'm Thinking” Question-in which tkeacher asks a question to which he or she alrbadya
specific answer in mind. This makes “class disarssinto an attempt at mind reading for studentseions like
“What should Bob have done to improve his focussK the students to guess at the answer hiding um skull,
whereas “What could Bob have done to improve hisig@” actually asks for their input.

The Yes/No Question and the Leading Question-irciwvitihe teachers’ questions can be answered withesyes
or no, stops a discussion dead. Ask students tagenop nothing more than simple affirmation or riegg simple
agreement or disagreement. Transform the questimnsomething that asks for an analysis or intéatie, for
example, “Why do you think she chooses to chimney?”

4.2. Arousing students’ participation

The discussing in English classroom stresses osttltyy of students’ initiative and cooperative. Buist students
get used to acting as the audience;these studawmsdeldom or never published their personal opmiérousing
students’ participation is very important in thealissing in English classroom.

4.2.1. Adopting diversified discussing forms flexily
The diversification of discussion forms and methplis/s an important role in improving the qualifyctassroom
discussion. It can hold students firmly and makekiihg in active state.

Group discussion is suitable for the question tie smaller difficulty. It can divide two and fopeople into a
group. Class discussion is one of the most impbxaportunities for the students to assert thenesend engage
in dialogue with other people. We use group disicus followed by class discussion. For the firattpof the
discussion, each group receives a topic or questi@ebate among themselves. Class discussias stih each
group presenting their conclusions and then sprgadsa more general discussion in which other mesibof the
class respond. There are many aspects involvadjood class discussion. The questions have o gpé¢he text
rather than closing it in. On the contrary, it geates more questions. Another quality of the tGmess to make it
possible for the students to connect the readitly thieir personal experience, a successful classisision is one in
which we speak the least and the students talk¢h ether most of the time.

Classroom collective is the way to solve difficoibblems and controversial problems in giving lessavhich puts
forward (by students sometimes) by the teachernewerybody gives an off-hand speech to expressiays. In
this way, students can use their brains, open theirths and hands, and develop their abilitie®gicl thinking and
language expression.

4.2.2. Adopting encouragement and inspiration

In English classroom discussing, while the teaéhassigning a discussion task, students feel amoand lose
their head sometimes or don’t know where the dsiousshould be started. In this situation, it netd@steacher to
encourage, inspire and fully arouse students’ sardiusiasm, initiative and creativity in discugsin

At the composition lesson, the teacher can writmesme’s work at the blackboard first and then lassmates
revise and appraise it together. The teachers taareect it when finding a wrong sentence in thenposition in
spite of giving everybody a hint in order to letetltlassmates realize their wrong. Encourage thrahgh
competition; make everybody’s brain in the bestests#f studying. This kind of method can be botlstasulating
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and fully arouse students’ participation intensity.

4.2.3. Breaking the ice with informal talk outsideof class

Enter the classroom five minutes early each day,wanile the students file in, ask them about tletirer classes,
their progress on English projects, current eveotsother lighthearted topics in an informal manri&r many
students, English is their favorite subject. TheliEh classroom may be the only course in whicly gre asked to
speak; conditioned by other large lecture claste=y may feel intimidated or “out-of-place” whenlled on.
Informal “small talk” may help break the ice befoaediscussion, and a relaxed and comfortable studéh
invariably feel more inclined to add her or hisrapns to the conversation.

4.3. Strengthening the course of adjusting and cordlling

It is an art to organize and lead a good discusisidnglish classroom. Though the discussion inlishglassroom
is mainly to let students use the brain and stagdive the problem, but it still needs the teadbeplay a well
leading role of guiding and coaching. Consequertdgchers must pay attention to adjusting and obiniy
appropriately in the course of discussion.

4.3.1. Standardizing students’ behavior

The teacher should observe and understand thesgiscusituation of each group conscientiously; ithab say, the
teacher should give them controlling of classroadstuksion. If the teacher finds that some spesitficients can’t
participate in exchanging conscientiously and dothing that has no relations with discussion. iHaehers should
lead them in time and put forward the clear requ@rt again .In order to ensure the discussiondhatdevelop
smoothly.

4.3.2.Getting rid of the obstacle

Students have a new problem to produce at any itiniee classroom. With discussing the activity goes the
teacher should observe the trend of discussingudelistening attentively to and collecting infoation. The
problems in discussion cannot get valid guide attlesnent in time, the students will demonstraferiority. And
students feel constrained or other passive phenemérhis requires teachers to get involved andr adfféective
help. If the problem is solved, students’ initigiwill be shifted and it will get a very ideal résof discussion.

4.3.3. Controlling and using classroom space strajeally

Karl Krahnke (English Department, Colorado Stataversity) notes that situating students equidisfamin each
other breaks down their protective space, givesdaheher access to them, and sets the stage fongoication. In
other words, having the students put their desksdircle or horseshoe shape prevents them fromghid corners
or behind other students’ bodies. The circle impsgommunication by allowing them to see each Gtffieces and
hear each other’s responses without straining. Bang them moves their desks from rows and columttsa
circle explicitly and concretely signals that atpgadar kind of class participation will soon bepexted of them.
The circle or horseshoe shape also allows the ¢éeaeasier physical access to students than doesattiew
passages of the column grid.

4.4. Strengthening the study and application of laguage knowledge

Language knowledge is the organic component ofahguage ability. It should combine the studyindasfguage
knowledge with using the cultivation of ability language in the course of classroom discussionekample, in
the Speaking Part of SEFC Book 2A Unitl, the teache let students make sentences by using thersenpattern
“ | doubt if / whether first ...”and “ There is no dbt that ..."”, drilling the conscious sentence pattdrhen let
students flexibly use this sentence pattern inttiypéc “Which branch of science is the most impottand useful to
society?” Students use the language form in the ltnguistic context for accomplishing the taskcommunicating
after this kind of drill, which changes traditiordassroom teaching. In this course, students nigt@an remember
these two sentence patterns “I doubt if / whethé&y “There is no doubt that ...”, but also use them.

4.5. Summarizing fully

A well usage of classroom apparition plays an ingarable role on stimulating the interest of studyicreating the
atmosphere of studying, arousing positive thinking strengthening the resolution of overcomingdiffeculty. We
need to pay attention to the following three paints

While summarizing, the teacher should pay attentiappraising the whole group, not individual persWhile
summarizing, the teacher should pay attention praping the course of discussion, not the conaiusi
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CONCLUSION

The discussion in English class is a kind of effecform of students’ digesting, absorbing and gdimeir studied
knowledge to participate in classroom teachings HIso a way of obtaining knowledge and consdindgthe skill.
As a foreign language, the main purpose of teacising train students’ ability and to habit of e&alging in English.
Class discussion is one of the most important dppifes for the students to assert themselvestarehgage in
dialogue with other people. Therefore in the Engtsaching of middle schools, the teacher shoulikrstand the
art of discussion in English class, understanduhetions and types of the discussion in Englistss] and organize
the discussion of English actively, effectively asmentifically. The focal point is how to desigreticulously. It
makes sure that the whole course to be held contsmisly, including the task chosen, the tacticdcimed, the
teaching course developed and appraised. Discugsi@mglish class enables students to change kuigwlénto
ability progressively and to achieve the goal ddirey the effect of English classroom teaching.
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