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ABSTRACT

With the globalization processing, intercultural communication and communicative failures have become more and
more frequent. Cultural differences have become the major source of communicative failures. So it is necessary and
important to raise intercultural communicative awareness. The author first analyzed the necessity of raising
intercultural communication awareness, then discussed the principle of cultural education and finally suggested the
ways to cultivate intercultural communicative skills in college English teaching. The paper aims to raise
intercultural communication awareness and help communicate successfully across different cultures.
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INTRODUCTION

With international communication deepening and pssing, communication between different countried a
cultures become more and more frequent and promi@&ritural interactions and cultural diversity babeen
becoming visible everywhere, which raised an urdafole question how to attain successful intercultural
communication? Language educators and sociolighizve focused lots of attention on the problenmvidsly,
language knowledge alone doesn’'t do and mastering basic skills as listening, speaking, readind amiting
doesn'’t do either. Thus, it is important as welhasessary to study how to raise students’ intemallawareness in
college English teaching.

Many Chinese scholars and linguists shared thewsiin the area. Opinions toward the cultural etioigain
foreign language teaching in China can be charaettr by Chen’s circular trilogy:
prohibition-selection-substitution.

Prohibition, driven by the intention of protectitmpme culture and maintaining its own traditionsmptetely

prohibits people from learning anything from fomeigultures. Substitution, motivated by a desire rfadical

changes and a blind worship of foreign cultures)saio take over everything from foreign culturesle$tion, as a
response to the failures of these two extremesgesig that China should select what she needs fooaign

cultures [1].

From Chen’s explanation, we can know the three napd development periods of culture education hing.

Prohibition, which means we learn nothing from fgrecultures, will isolate China from the outsideond.

Substitution, which means learning everything frimneign cultures, will make our own culture inviebCompared
with prohibition and substitution, selection is mqreferable. With the policy of reform and operumtaking into
effect in 1978, there have been growingly incregsimernational contacts between China and theidritsorld.

The intercultural communication failures have shdlaimportance of cultural education in college.

The culture education in foreign language programbe western countries is also very popular. loftstudies and
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researches have been done in the field. MichaediBya famous educational expert in the field oéifgm language
and culture education, discussed it in his wellvndbook Cultural Studies in Foreign Language Edooan 1989.
Byram came up with the notion of “cultural studieghich was called “the hidden curriculum of foneiginguage
teaching” [2]. He redefined the notion of cultustlidies in his book named Culture and Languagenimgrin
Higher Education in 1994. According to Byram, fdundamental components should be included in fareig
language teaching, which is language learning,Uagg awareness, cultural awareness and culturafierpe [3].
The interference of the native culture should bmiehted when it comes to teaching the target calt@ieachers
should set up an absolutely fresh culture inpuirenwment for the learners. Besides, Teachers shoutabine the
use of learner’s native language and the use efgnrlanguage through comparative analysis. Onti wiis kind

of combination will it be possible to raise inteltoual communication awareness.

THE NECESSITY OF CULTURAL EDUCATION IN COLLEGE ENGLISH TEACHING

Connotation of Culture

As we all know, culture is such a broad notion tha extremely difficult to define it strictly ahaccurately. Culture
is a kind of civilization which can include beliéiyowledge, art, custom, morals, law, and any otheabilities and
habits acquired by man as members of society [4].

In spite of such a wide range, what the foreigmisye educators place their focus on is the fdiagibnd validity
in the teaching the target culture. With the feiisfband validity in intercultural communicatiompeople from
different parts of the world can keep the lines@ihmunication open.

Culture is generally believed to exist in two, lsyeamely, covert and overt culture. The formeanigsible and can
not be perceived like thought, custom, and valde, &he latter is visible and can be described likes antd
architecture. Covert culture is the connotatiorthaf overt culture, and it works as a cognitive miagion. Overt
culture is the denotation of covert culture anflifictions as descriptive framework of the nationdtural entirety
[5]. In college foreign language teaching, the o&uput on the covert culture, which aims to pdevstudents with
intercultural communicative skills.

The relationship between language and culture

As is known to us all, language and culture aréngertwined and interwoven that teaching languagédeapaying
no attention to its culture would be bound to faihus, developing intercultural skills should beiadispensable
part in foreign language teaching. Liu Fengxiaamguage researcher, once pointed out that it wasmmugh to
cultivate the learners’ linguistic competence inefgn language teaching, which used to be the ipeaof foreign
language education in China [6]. Learners can eatn the language well without understanding sudtumal

factors as the customs, social norms, historyliftaeind the institutions of the country and theys/af thinking and
life of its own native speakers.

According to Richards, Jack & Theodore S Rodger&nbw how to create a grammatically acceptabléeser is
one thing and to know whether a sentence is inviitke social norms and whether people actuallythsesentence
this way is quite another [7]. In other words, pleoghould learn about its codes as well as itsuprlbf the native
language in order to know how to use language atelyrand appropriately. People should take intmant the
native culture while communicating with each othg&hich is the higher requirement for language lesnThe
failure to do so will definitely leads to the faituof the conversation [8]. From this perspective aan know that
linguistic knowledge skills such as listening spagkreading, writing and translating abilities dne basis for the
successful intercultural communication while cudluawareness will finally ensure a successful cosaten.
Taking driving a car for example, learning a langgiavithout understanding the culture is like leagnhow to drive
a car by watching a driver’s manual without gettorgthe road [9]. We should learn the foreign laggias well as
its culture. So the daily natural interaction wibhople and situation in their culture instead otiassroom has
shown its importance. Only in this way can we ledum real live language. Only in this way can weanstand the
native speakers’ real intentions and beliefs belvodds and phrases and the humorous implicationsy @ this
way can we make a successful conversation.

PRINCIPLES OF CULTURAL EDUCATION

Grading principle

Cultural awareness can be developed in a long gerfidcime. The teachers should be patient withpthegress in
developing cultural awareness. Always bear in ntivad cultural awareness is acquired step by stegnvalssessing
learners’ ability. Learners are also different fraaach other because of their belief, life expegen@amily
background and the influence by the people arohedt So the progress in cultural awareness is different.
Thus, we should also keep the individual differenicemind while grading.

Assimilative principle
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It is not enough just to help the students undedsthe target culture in culture teaching. The nimgtortant thing
is to help them improve their cultural quality.

Developing cultural skills while learning a forei¢ggnguage can not only enrich their understandiihthe home
culture but also can improve their behaviors. lmeotwords, while the learners attempt to adoptiaodrporate the
useful elements of the target culture, they caretsidnd and conserve their own culture better.

As we all know, different place has different co#tuand what is appropriate in one culture is natessarily
appropriate in another one. Moreover, every cultuas something in common and the commonness hiedps t
learners to assimilate and absorb something frach ether and help each other to develop, formimgwa world
culture together [10]. It is necessary for everjture to assimilate a good amount of beneficiahwats from
foreign progressive cultures in order to nourisielit This is especially true in this special ageew nearly every
inhabitant on the earth is interconnected and comication among people from different cultures isvgngly
frequent.

Of course, we do not transplant everything fromftreign culture without caring about whether isigtable to our
real situations or not while applying the assintprinciple. It is obvious that it is of no goadd significance.

Comparative principle

People can distinguish different things by contr@stwhich can be also applied to culture educatioollege

foreign language teaching. Learner can apply coatjpar principle so as to make comparisons betwkertarget
culture and the home culture by which they can findl the similarities and differences between the tultures.

One thing that should be kept in mind is that s the ends but the means to improve interclltoamunicative

skills [11]. As a language learner and a commupigate should be familiar with the commonness aiffdrénces

between the two cultures including thought pattdreisavioral patterns values and the like. Jushasaying goes,
do as Romans do. It is important to adopt differaathods while dealing with different people.

CULTIVATION OF INTERCULTURAL COMMUNICATIVE SKILLS IN COLLEGE ENGLISH
TEACHING

Even though English has been taught in China fdong time, even though cultural confliction has ated
frequently and even though culture is emphasizéat & college English education, we still need thkents with
the combination of language and culture. So it@sessary for us to discuss how to cultivate therdoftural
communicative skills in college English teaching.

Creating intercultural communication surroundings

We can use all kinds of resources to create intiemal communication surroundings such as decamatiof
classroom, displays of all kinds like posters cammaps newspapers and exhibitions and so onhweaic help
create a tangible and visual presence of the tamgamunity.

In our college English classrooms, we can usehallrésources available in a culture lesson. Weaskriearners to
do some preparing work such as decorating classmitimthe teachers’ help. Taking Christmas, on¢hef most
important festivals in the western world, for exdenpt is wise to put Christmas trees in the classr, to prepare
typical Christmas presents, to sing songs on CGhastand so on. The students will develop the aweasef

attempting to communicate with the English natipeakers in the target language culture graduallis buite

obvious that the learners will also have the asipimato learn a lot more about the target cultuyetaking and

discussing with their mates and teachers or appe#édi some other cultural references. The kindeathing and
learning process should be incorporated in intéucall communicative activities, which has playedimaportant

role in foreign language teaching. On the otherdhdinis also an application of the task-based lagg teaching
theory. As a result, we can use the technique dasar the students’ interest in the language legraimd curiosity
about the foreign target culture, which will defeiy contribute a lot to the acquisition of theger culture as well
as the target language.

Providing cultural information resources

Some techniques have been developed and adoptedento provide students with cultural facts. Fosall, we

use can make full use of the textbook. In many &himniversities or colleges, most of the Englisaching

materials are written by native English speakerd argreat many teaching materials cover well-writEnglish

cultures and English language. Now that the teacbontents are all from the authentic materialg,tdachers can
use them to explain the target culture and linguistformation. Linguistic knowledge can be taugid the

students’ cultural awareness and intercultural camioative ability can be cultivated at the sameetion the

condition that the materials can be made full us§ld]. The teacher should also bear in mind thmet target
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language knowledge and the target culture canumghtat the same time. They do not conflict withteather.
“Cultural-related idioms, tales, allusions, metaph@and proverbs may reflect different cultures atiffierent
cultures entail different language expressions’].[113 addition to the English common expressioated, idioms,
proverbs, allusions and metaphors can also bentpertant element of the English language. Theyreflact the
culture of the society directly or indirectly. Tla@propriate adoption of the tales, idioms, provedbsisions and
metaphors can mirror one’s command of the languegevell as the culture even though they are diffibm
understand and more difficult to use appropriat€he tales of the ancient Rome and Greek and ta&ari from
the Bible are also filled with cultural elementdaralues. The reader will have difficulty in graspithe author’s
inner intention if he or she lacks knowledge ingaage as well as culture because they are frequigiied with
cultural elements and spoken or written in the foifrjust a few words or sentences.

Organizing cultural activities

In order to develop intercultural communicativellskin college English teaching, the teacher cagapize the
interesting activities such as festive celebratidmsture, short English drama and video-tapechitge/s and so on.
They can not only arouse students’ interest inldinguage but also in culture. While holding thestviies, the
learners will surely make some linguistic or cuduerrors or mistakes. The teacher is always readyelp them
solve the problem especially culture-related probl@he learner will surely make faster and grepteigress by
comparing and contrasting each other’s linguistid eultural mistakes.

CONCLUSION

Based on what the author have explained above, u& fve clear about the necessity, the principlet the
techniques of culture education in college Englisaching. Given the fact that culture educatiom isomplex
process in China’s higher institutions, it shoudddtanned carefully and implemented systematically.

The author has presented the principles and tegbsiqf culture education in the paper, which ddesean they
are the only ones in theory but the only ones irctice. One of the most important things in Engleshguage
teaching is to set up a rational and possible ambrdo the teaching of intercultural communicatskdls. So the
teacher must have a clear picture of the natutkeoforeign language, culture and the native speake

When it comes to foreign language teaching, thehiamust be able to combine the knowledge of laggwand
culture effectively. The teacher must keep in niimat he or she is both a language educator andrewiducator.
The teacher must be able to change its roles gukge teaching at the different stages from a madekh, elicitor,
guide, co-researcher, listener, witness and caowbeaas well” [14]. To put it in another way, thetber should be
the controller of the class, the assessor, orgamagticipant, prompter, tutor, resource persashiamestigator.

Different roles depend on different teaching styate and different attitudes or outlooks on theheas’ part. In
other words, Teachers have to be versatile, abkdi¢d or present cultural information, model avach cultural
behaviors, conduct or guide cultural analysis aeskarch. Teachers have to be able to come intsttitents’
worlds by listening, sharing or experiencing thexperiences as culture learners in order to hedmthet out of
their worlds into the target language and the tacgiture. What's more, teachers have to be tleldi&rners of the
language including the native culture and the tacgéiure as well. As a result, teachers’ role mayy from one
stage to another or from one activity to anothehiwithe classroom in some degree. When playinggtimeulti-roles,
our effectiveness as language-and-culture educatdrsbe highly enhanced if the teacher could keemgood
balance among them and make rapid changes accdaodihg specific situation.

The teachers need also to pay much attention tdlames according to China’s current cultural edigrain college

English teaching. One is the overgeneralizatiotheftarget culture into all the western cultureshsas American
and British cultures. They are just the importaatt pf the English culture but not all. The othethe exclusion of
Chinese culture [15]. The belief that Chinese ealtmust be excluded from college or university Eiglanguage
education and that it will stand in the way of léag the target language and culture is completeiyng. We

should abandon them. The goals of college Englstydage education will be reached satisfactorilth whe

teachers’ awareness of teaching language and euiorultaneously, with the correct attitude towattds target
language, target culture and its people and wiemtind of careful integration of language and aeltu
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