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ABSTRACT 
 
Intercultural communication competence reflects the comprehensive capacity for foreign language students to use 
language skills and professional knowledge，which is the mission and teaching goal for the English education．A 
post-CET4 college English teaching model based on intercultural communication was designed and applied in Eng-
lish teaching in sophomore students of clinical medicine science major. The students were divided into experimental 
group and control group. Conventional teaching model was adopted for the control group, while the new model was 
applied for the experimental group for one academic year. According to experimental statistics, it is shown that the 
experimental group presents some advantages in English learning ability and confidence in communication. The 
post-CET4 English teaching model has a significant effect on the intercultural communication competence with 
scores in the middle and lower levels and it is expected to be promoted throughout the whole university. 
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INTRODUCTION 
 

The 21st century is to cultivate college students to possess intercultural communication competence, rather than 
merely to teach basic knowledge of language.The cultivation of intercultural communicative competence in college 
English teaching has drawn emphasis[1]. In College English Curriculum Requirements, itis pointed that college 
English is a system includes English language knowledge and application skills、intercultural communication and 
learning strategies as the main content, and collects a variety of teaching models and teaching methodsguided with 
foreign language teaching theory [2].To cultivate learners’cognitive ability of foreign culture and cross-cultural 
communication competence, to avoid possible cultural conflicts in the process of foreign language application are 
important goals of English teaching. 
 
However, college English teaching as main channel of cultivating intercultural communicative competence still 
lacks the feasible and recognized frame, which limits the ability of teachers to play and influence the cultivation of 
students’ quality. In recent years, the teaching practice is far behind the theoretical research of it, and there are still 
shortcomings in post-CET4 college English teaching model:1) Lacking of real language environment and environ-
ment of communication.The teachers tend to give students fictional learning environment which lacks of necessary 
communication with various contexts;2) Teacher-based teaching model.Too much emphasis are taken on the role of 
teachers in teaching process ignoring the role of students as the main subject of learning;3) Focusinginput modeon 
linguistic knowledge. The information teachersinput into students is too little to satisfy the need of intercultural 
communication;4) Imperfection in information processing model of students.Teachers only require the students to 
practice on received information what they have learnedsuch as listening, speaking, reading and writing, which lacks 
ofverbal and nonverbal comprehensive application skills [3]. 
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The concept “communication competence”formed in the late 1960s and 70s, Hymes, the influential scholars of lin-
guistics, proposed the communicative competence include four aspects, namely four communication parameters: 
possibility, feasibility, appropriateness, actualapplication [4].  
 
English teaching experiencedTranslation Method, Direct Method, Audio-lingual Approach, Cognitive Method, and 
CommunicationApproach as the milestone of five important stages of development. Chinese scholars and English 
teachers have done a lot of work in the field of culture teaching research and practice. Deng Yanchang& Liu runqing 
(1989)、GuJiazu(1990)、Wang Fu-xiang, Wu Hanying (1994)、Hu Wenzhong, Gao Yihong (1997)、Chen Shen (1999)、
Wang Zhenya(2005) and other well-known scholars have successively accomplishment on language and culture, 
language teaching and culture teaching. In addition, many English teachers apply culture teaching theory into prac-
tice and explore cultural teaching methods.On relationship between language and culture, Samovar posted: “Lan-
guage and culture are inseparable, language is a reflection of culture and culture is a reflection of lan-
guage.”[5](Samovar et al. 2000) The concept of “culture of knowledge” and “culture of communication”were origi-
nally formed by Chinese foreign language scholar ZhangZhanyi (1984), according to the role of cultural factors in 
communication process, he divided culture into 2 parts[6].Hu Wenzhong and Gao Yihong made clear that the divi-
sion of culture of knowledge and culture of communicative is practical in foreign language teaching curriculum, and 
in the actual teaching process they should be paid equal attention, we should put the former in the teaching process 
of the laterunder the premise of teaching of culture of communication [7]. 
 
The construction of post-CET4 college English teaching model and practice aims to improve culture teaching and 
concept of talent cultivation, to establish the new teachingconcept, to deeply clear the basic principles of culture 
teaching, to correctly carry outintercultural teaching strategies, to improve the localization, diversification and 
teaching formsand to further promote the college English teaching reform. 
 
POST-CET4 COLLEGE ENGLISH TEACHING MODEL DESIGN AND REALIATION 
The research team establishes post-CET4 college Englishteaching model suitable for the current condition, that isto 
combine the current teaching materials for college English with extracurricular supplementary based on scientific, 
practical, moderateprinciple to construct in English teaching procedure 
 
1）Teaching principles: “Communication” is the essence of the English teaching, so its basic characteristics is “cul-
tural adaptation”, namely, the three process of language, usage, and culture,which determines the post-CET4 English 
teaching model is “intercultural communication model” on theoretical basis of cultural linguistic and cross-cultural 
communication. The construction of the model aims to overcome and improve the major shortcomings in traditional 
English teaching:Firstly,make teaching process into inter-communication between teachers and students, which can 
helpto form and cultivate students’ cross-cultural communicative competence;Secondly, combine pragmatic infor-
mation, cultural information and behavior information to the current model, which can not only increase the amount 
of information input, alsoensure theoptimization of students’ knowledge structure and ability structure; Thirdly,focus 
on communication and make classroom the right place for communication, apply the input information directlyto the 
scene for communication so as to make language and culture learning more effective;Finally, should be on the whole 
the content of the four as a language communication behavior training, in order to make students in a particular lan-
guage and culture atmosphere grasp its essentials, the verbal and non-verbal skills. 
 
2）Teaching objective: On perspective of cross-cultural communication, English teaching should focus on the con-
struction of students’ ability to communicate; language skill as one aspect of communication skillsis included in 
macro ability and quality. The overall teaching objective is to cultivate the students’ intercultural communicative 
competence. Cross-cultural communication system established the basic framework for the cultivation of intercul-
tural communication competence in foreign language education, which includes 3 levels: overall ability, three di-
mensions and thirteen factors [8]. These 3 levels can be set to three objectives: First grade objective is the overall 
training objective, that is, intercultural communicative competence. Second grade objective is made by three dimen-
sions of the first grade, namely, cultural awareness, cultural knowledge and communication practice. Third grade 
objective is detailed and specific contentaccording to the second grade and starting point of cultivating the compe-
tence. These 3 objectives are interdependent and interrelated. See figure 1 
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Figure 1: Three grades of teaching objectives 

 

3）Teaching contents and materials: In the research, the teaching content covers language teaching content and cul-
ture embedded & culture teaching content,and the latter is given more emphasis. At present the research team ap-
plies the current college English textbook New Horizon College English Reading and Writing、New Horizon Col-
lege English Listening and Speaking (second edition ,Book Ⅲ、Ⅳ) as the teaching materials. It hasabundant mate-
rials, CDs and network platform, which provides a more convenient condition for the development of cross-cultural 
teaching and evaluation. Embedded culture& culture teaching materials: Brief Introduction of Britain and America、 
British and American Literature, English and American History、 American Society and Culture、 Selected British 
and American Newspaper Reading、Western culture、Appreciation of American Television Programs and Movies,etc.  
4）Teaching project: Teachingproject is the basic part in the whole process, affecting the quality of cultivation. 
Teaching projectaimsto reasonably design related courses under the guidance of specific training objectives, and to 
develop corresponding standards of intercultural communication competence on basis of course characteristics. It 
applies project classification method, a total of three grades. First gradeprojectdivides the course system into two 
modules, namely “culture of knowledge” and “culture of communication”. Second grade project consists six parts, 
namely, Chinese culture,lowercase culture, capital culture,cultural comparison, language proficiency and communi-
cation practice. Third grade project is specific content according to the second grade and terminal project of teaching 
object. As shown infigure 2. 
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Figure 2: Three grades of teaching projects 

 
5）Teaching method: Intercultural teaching methods usually include dominant culture teaching, recessive culture 
teaching and the comprehensive cultural teaching. The research team adopts comprehensive culture teaching method 
which combines advantages of the first two methods in one and focuses on both imparting knowledge of culture 
andcultivating intercultural awareness and communicative competence. 
 
6）Teaching strategy:Effectively carrying out culture teaching in college English cannot depart from the support of 
systematic culture teaching strategies. The research team reviews domestic and foreign works on language-culture 
teaching and cross-cultural communication research(Chen Shen (1999), Hu Wenzhong& Gao Yihong (1997), Chen 
Junshen (2006), Yan Ming (2006), and other scholar's research achievements), introduces comprehensive cultural 
teaching method, and integrates a set of teaching strategiessuitable for the college actual situation and diversification, 
allowing studentsto learn throughself-study, discussion, lecture, performance, experience, on-line interaction, etc. As 
shown in figure 3 
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Figure 3: English teaching model and flow diagram 

 
MULTIMODE-BASED ONLINE TEACHINGEXPERIMENT 

A. Experimental objects 
A lecture on the importance of learning English after CET-4 exam is selectedto be carried in sophomore students of 
Clinical Medicine Sciencemajor in college. There are 569 students in the major and 227 students have passed CET-4; 
each student who has passed CET-4 is notified toparticipate in the lecture through a short message; 227students at-
tended the lecture, with an attendance rate of100%. After the lecture, the students voluntarily attendingexperiment 
were counted, totaling 208,accounting for 91.6% of the participants. 
 
The 208 students were divided into two groups, respectivelythe experimental group and control group with 104in 
each group. Each of them wasevaluated intercultural communication competence through their CET-4 scores (June 
13, 2015).WenQiufang proposed that students in China lack of real intercultural communicationenvironment with 
people from different cultures, so their foreign language level can be defined as intercultural communicative com-
petence [9]. Hu Ynahong researchedthe cognitiveand behavioral assessment of intercultural competence in CET-4 is 
revealed respectively in test items labeled as culture of knowledge and those labeled as culture of communication 
[10]. The competence ofthe students was classified in the following levelsaccording to the score: 1. entry level (60≤
score <70); 2. good(70≤score <80 ); 3. skillful ( 80≤score＜90 ), and master( 90≤score≤100 ), in which entry 
level representsbasic competence but still have many problems in both culture and communication; Master repre-
sentsthat the students can communicate as a native speaker.The results are shown in Table 1. 
 
In the experimental group, there were 55students at entrylevel, with a minimum score of 60 and a maximumscore of 
68; 40 at the good level, with a minimum score of70 and a maximum score of 78; 7 at the skillful level,with a mini-
mum score of 80 and a maximum score of 88,and 2 at the master level, with a minimum score of 90and a maximum 
score of 93.In the control group, there were 58 students at entrylevel, with a minimum score of 60 and a maximum 
scoreof 69; 34 at the good level, with a minimum score of 70and a maximum score of 79; 9 at the skillful level, with 
aminimum score of 81 and a maximum score of 88, and 3at the mastered level, with a minimum score of 91 and 
amaximum score of 94.The scores of the two groups were input into SPSSV19.0 for statistical analysis, and the 
mean value anddeviation were respectivelycalculated, as shown in Table 1: 
 

TABLEⅠ:TEST RESULT OF EXPERIMENTAL GROUP AND CONTROL GROUPEFORE EXPERIMENT 
 

 Experimental group Control group 
Number of students 104 104 
Mean value 68.28 68.73 
Deviation 12.79 11.52 
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According to the mean value and deviation, it finds that the intercultural communication competence of the two 
groups did not have alarge difference before the experiment.By summarizing the scores from the two groups, it can 
beconcluded that the mean value of the overall is68.5, showing that intercultural communication competence of 
sophomore students in thecollege is not good, thescores of the students are mainlyconcentrated at the entry level and 
the good level, respectivelyaccounting for 54.32% and 35.58%, while thetotal number of students in the good and 
skillful states isonly 21, accounting for 10.10% of the total number. 

B. Experiential method 
The teaching model ofcontrol group was not changed and English class was taken as usual, while in the experi-
mental group, the English teaching model based on intercultural communication was appliedinto English teaching 
procedure. One academicyear later, the two groups ofstudents were tested in intercultural communication compe-
tence through the CET-4 model test. 
 
C. Experiential results 
The table II below shows the comprehensive ability test ofexperimental group and control group. 
 

TABLEⅡ: TEST RESULT OF EXPERIMENTAL GROUP AND CONTROL GROUPAFTER EXPERIMENT 
 

 Experimental group Control group 
Number of students 104 104 
Mean value 76.67 69.82 
Deviation 8.75 12.43 

 
With analysis of statistical results above, it was foundthat the score of the control group without any modelchange is 
slightly increased, with the average score increasingfrom 68.73 to 69.82, only increasing by 1.09.While in the ex-
perimental group, after applying new teaching model for 1 academicyear, the score increasedsignificantly; the aver-
age score increased from 68.28 to76.67, increasing by 8.39. Comparing the scores ofthe two groups, it wasfound that 
the score in the experimental group greatlyincreased compared to the control group, which ispersuasive, verifying 
the effectiveness of the English teaching model based on intercultural communication. 
 
Upon segmentation of the scores of the students in theexperimental group, it can be concluded that the numberof 
students in entry level is 35, 53 in the good level, 11 inthe skillful level and 5 in the master level.Figure 4 shows the 
histogram of the score frequencydistribution of the experimental group before and after theexperiment, plotted by 
score range on the horizontal axisand the number ofstudents corresponding to each score segment on the verti-
cal.Through the analysis Figure 4 showed thatbefore and after the experiment, there was a great changein score for 
the experimental group, with the number ofstudents with scores ranging from 60 to 70 decreasing from55 to 35, re-
ducing by 20, with a decreasing rate of 36.36%.The number of students with scores ranging from 70 to 80increased 
from 40 to 53, increasing by 13, with an increasingrate of 32.50%. The number of students withscores ranging from 
80 to 90 increased from 7 to 11,increasing by 4, with an increasing rate of 57.14%. Thenumber of students with 
scores ranging from 90 to 100increased from 2 to 5, increasing by 3, with an increasingrate of 150%. 
 

 
 

Figure 4: Score frequency distribution of the experimental groupbefore and after experiment 

 
After experiment, a questionnaire investigation wasconducted with participants from the experimental group which 
mainly examined whether the experimentalparticipants increased their awarenessand interest of intercultural com-
munication andwhether they improved their confidence in communication with people from different cultures; 78.43% 
ofthe interviewees expressed that the new model changed thetraditional English teaching, making them“fresh” and 
stating that it has rich content closer topractical application. Of the interviewees,65.82% expressed that after a period 
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of learning, they felttheir English had improved significantly and to acertain extent they increased their confidence 
in English communication. 

 
CONCLUSION 

 
A post CET-4 college English teaching model based on intercultural communication was designed,and through 
demonstration in teaching procedureit was found that the new model was of great help in improving the students’ 
Englishlearning ability and had a significant effect on the intercultural communication competence with scores in 
the middle and lower levels. At thesame time, this model also increased the students’ Englishlearning interest and 
enhanced their self-confidence tocommunicate with people from different cultures. The experiment has fully proved 
theefficiency of English teaching model and isexpected to be promoted throughout the whole university; it also 
needs practicing and further improvement in future teaching and research. 
 
Acknowledgements 
Part of this work is supported by Hebei Province College English Teaching Reform Project(2014YYJG300), Project 
of Education and Teaching ReformFunded by North China University of Science and Technology (2015, Y1578-40). 
The authors acknowledge the support from the students, YueshengXie, Zhihong Wang, and all English teachers for 
their assistance in the research and measurements. 
 

REFERENCES 
 
[1] Brumfit, C.J. Johnson. The Communicative Approach to Language Teaching [M].Shanghai: Shanghai Foreign 
Language Education Press, 2000. 
[2] Department of Higher Education, Ministry of Education. College English Curriculum Require-
ments[M].Shanghai: Shanghai Foreign Language Education Press, 2007. 
[3]Nieto. C., Booth. M. Cultural Competence: Its Influenceon the Teaching and Learningof International Stu-
dents[J].Journal ofStudies in International Education, no.4, pp:63-67, 2010. 
[4] Editor N H H. Dell H. Hymes: His Scholarship and Legacy in Anthropology and Education[J]. Anthropology & 
Education Quarterly, vol.42, no.4, pp:310-318,2011. 
[5] Samovar L A，Porter Ｒ E ＆ Stefani L A. Communication between Cultures[M]. Beijing: Foreign Language 
Teaching and Research Press,pp:123,2000． 
[6] Z.Y, Zhang, Analysis on culture of knowledge and culture of communication [J].Language Teaching and Lin-
guistic Studies, no. 3,pp:15-32,1990． 
[7]W.Z, Hu，Y.H, Gao. Foreign Language Teaching and Culture, Hunan Education Press,pp:146-147,1997. 
[8] Zhang W.D., Yang L. Establishment of Intercultural Communicative Competence-A Study on Model Based on 
Cultivation of Foreign Language Talents[J]. Foreign Language World, no.2, pp: 8-16, 2012. 
[9]Wang W, Wen Q. L1 Use in the L2 Composing Process: An Exploratory Study of 16 Chinese EFL Writers[J]. 
Journal of Second Language Writing, vol.11, no. 3pp:225-246,2002. 
[10]Y.H,Hu, W.W,Fan, Survey on intercultural communication competence in CET-4-Based on Statistics and Analy-
sis on CET-4 exam paper 1990-2012. [J]. Foreign language testing and Teaching, no.1,pp:1-8, 2014.  

 


